Transition from school to employment or further education of refugee students from government secondary schools in 2010 in the City of Brimbank

RECOMMENDATIONS

It is acknowledged that some of the schools in the investigation may have already implemented some of these recommendations. 
Schools in partnership:

· Employ two full-time Refugee Workers to work across the six schools for intensive case work with refugee students. The Refugee Worker would be a point of reference for refugee students and their families. The Worker would work closely with school staff especially the Student Welfare and Careers/MIPS personnel – this position would absorb the role of Advocate as described below.  The Refugee Worker would link the refugee families with the local support agencies.

· Monitor the progress of refugee students during the first twelve months of their further education or employment.  Data needs to be collected on the retention of refugee students at TAFE and University.
· Initiate dialogue with a tertiary institution to provide a model to establish support systems for refugee students (eg. Orientation program, mentors). 

· Establish a network of employers who can provide part-time work to refugee students.  This would increase the workplace awareness of students, assist with the development of their English language skills and help them financially.
School administration:

· Ensure there is continuity of support across settings for exit refugee students during time of transition. As demonstrated in this project, the appointment of the Refuge Advocates resulted in the securing of educational placements for students who were at serious risk of ‘dropping out’.  The feedback received from all the Careers Teachers was extremely positive.

· Review attendance/exit procedures so that the number of “unknown” destinations may be reduced.

· Ensure that teachers are well informed re the backgrounds (eg. disrupted schooling) of refugee students. It is important for all teachers to be aware (without labelling) which students are from refugee backgrounds and have gaps in their education and have experienced trauma. 

· Ensure that all teachers are provided with PD on the learning and language needs of refugee/ESL students.   Current information about their literacy and numeracy levels needs to be readily available.  All teachers need to be informed about ESL teaching strategies (eg. use of visual material).

· Ensure there is ESL teacher support for refugee/ESL students doing VCAL.

· Continue to track the educational progress and pathways of refugee students.  The outcomes of this project are drawn from 2010 data, future data may reveal other trends and ways to aid the progress of refugee students.

Recommendations cont.

Careers/MIPs teachers:

· Ensure that refugee/ESL students and their parents/guardians are well informed re the processes and pathways to career goals. The refugee parents often have very limited understanding of the different careers and pathways.  If possible, individual information sessions with an interpreter should be provided for the student together with the parent/guardian. 
· Ensure that ESL teachers are involved in Career Education and course selection.  The ESL and Careers/MIPs teachers need to work together in the provision of information to refugee students regarding pathways. Refugee students will probably need extra assistance when developing their MIPs Plan, making applications and changing preferences for courses. 
· Ensure that they themselves are well informed about ESL-based courses at the tertiary level.   The Careers Teachers need to ensure that the selected courses are at the appropriate ESL level.
· Encourage exit students to apply widely across different levels of tertiary courses.  When applying through VTAC, it is recommended that refugee students be strongly advised to include some Diploma and Certificate courses in their list of preferences as “a safety net”, even if their ultimate aim is university education. 

Encourage young women from refugee backgrounds to go on to further study.  Schools need to be aware that there can be strong cultural pressures for some young women to be married at an early age.  Schools need to provide information and encouragement to the young women to enable them to enrol in further education.

· Establish several avenues of making contact with students in transition.  Given the need for assistance with enrolment applications and short deadlines, being able to make contact with refugee students after they exit from school, is critical.
· Ensure that the different avenues of course entry (eg. Direct Application, Special Entry Access Schemes) are pursued for refugee students.  Students from refugee backgrounds should also be encouraged to lodge a SEAS form when applying for tertiary courses - ‘refugee background’ is one of the categories of disadvantage. 

· Ensure that refugee students are informed about student support services and encouraged to use them.  Some type of outreach program may be useful to encourage refugee students to avail themselves of the assistance from school or community agencies.
· Provide extra opportunity and assistance for refugee students to visit tertiary institutions and workplaces (eg. Open Days).   Refugee students start from a much lower knowledge base than most of their peers in relation to pathways and processes. Perhaps use ESL classes to provide additional activities.

· Provide students with successful role models from similar cultural backgrounds. Hearing about students from their cultural backgrounds who are succeeding in their tertiary studies and/or careers, despite being in a minority, would increase the awareness and confidence of current students.
